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English as a lingua franca: 












Recent decades have witnessed the growing presence of English as  
a lingua franca (ELF) in international communication, which has 
emerged as one of the major factors influencing the interpreting pro-
fession. What follows is the debate concerning presence of ELF in 
interpreter training. However, before any curricula modifications are 
introduced, what needs to be taken into consideration is the perspec-
tive of interpreting students – their expectations and preferences 
concerning the variety of English they want to work with during their 
studies.  
The present study is an attempt to investigate attitudes dis-
played by English philology students enrolled in translation and in-
terpreting programmes towards native and non-native English. The 
research tool was a questionnaire. The results suggest that the stu-
dents might not necessarily welcome frequent exposure to ELF at the 
cost of Standard British or Standard American English during prac-
tical classes, including interpreting. However, it is hypothesized that 
the respondents’ conservative attitude is not the result of a thorough 
understanding of ELF, but rather the reflection of insufficient 
knowledge and uncritical embrace of the stereotypical mass-culture 
narration that tends to romanticize certain varieties of English while 
dismissing others.  
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Angielski jako lingua franca: 




W związku z rozpowszechnieniem języka angielskiego jako języka 
komunikacji międzynarodowej (English as a lingua franca, w skrócie 
ELF) coraz częściej w dyskusji na temat kształcenia na kierunkach 
tłumaczeniowych, pojawia się postulat szerszej obecności ELF w pro-
gramie nauczania, w celu lepszego przygotowania studentów na kon-
takt z nienatywnymi odmianami języka angielskiego w ich przyszłej 
pracy zawodowej. W debacie tej jednak rzadko brana jest pod uwagę 
perspektywa samych studentów tłumaczy. 
Niniejsze badanie ankietowe ma na celu ukazanie postaw, jakie 
studenci grup tłumaczeniowych na kierunku filologia angielska przy-
bierają wobec natywnych (UK, US) oraz nienatywnej odmiany języka 
angielskiego (PL), oraz wobec swojego użycia tego języka. Wyniki 
ukazują stereotypowe i konserwatywne podejście studentów do ba-
danych odmian języka, z silnym przywiązaniem do odmiany brytyj-
skiej uznawanej w wielu aspektach za lepszą. Wyniki sugerują, iż 
studenci mogą nie być gotowi na przyjęcie postulatów nowego para-
dygmatu nauczania, zakładającego równomierną ekspozycję na wiele 




kształcenie tłumaczy języka angielskiego, angielski jako lingua franca, 
angielski nienatywny, postawy wobec języka 
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1.  The spread of English as a lingua franca (ELF) 
 
When discussing the status of English in a globalized world 
today, Seidlhofer (2011: 7) reflects: “for the first time in histo-
ry, a language has reached truly global dimensions, across 
continents, domains, and social strata”. We have come to the 
point when native speakers of English (NSE1) are significantly 
outnumbered by non-native speakers of English (NNSE): there 
are now five NNSE for each NSE (David Crystal at a lecture at 
Bangor University in 2012, cited in Albl-Mikasa 2014: 25). To-
day English is the lingua franca of business, tourism, politics, 
scientific research and many other domains that require pro-
fessional international communication (Rogerson-Revell 2007). 
A frequently quoted definition of English as a lingua franca 
(ELF) is the one proposed by Seidlhofer (2011: 7), who de-
scribes ELF as “any use of English among speakers of different 
first languages for whom English is the communicative medi-
um of choice, and often the only option”.    
The unprecedented spread of English as a vehicular lan-
guage of international and intercultural communication has 
prompted scholars to raise questions about the validity of ex-
isting pedagogical models that base heavily on what Galloway 
(2013: 786) terms as “native English speaker episteme”. Eng-
lish language teaching has traditionally taken a native speaker 
as a default point of reference (Jenkins 1998, Spichtinger 
2001, McKay 2003). However, as claimed by many (Cook 1999, 
Jenkins 2000, 2007, Matsuda 2003, Seidlhofer 2011), the tra-
ditional native speaker-based models have become of limited 
value in international communication because they do not 
prepare students for the future situational contexts of English 
 
1 The term “native speaker of English” (NSE) is used in the present 
paper to refer to Inner Circle uses and users of English, and “non-native 
speaker of English” (NNSE) as an umbrella term for Outer and Expanding 
Circle English. Although we are aware that defining linguistic nativity is 
problematic (Cook 1999, Davies 1991), we have decided to follow this 
dichotomy because it is the terminology which our respondents are most 
familiar with.  
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use. Scholars such as Jenkins (2000, 2007) and Seidlhofer 
(2011) advocate that, rather than focusing on mechanical 
mimicry of Received Pronunciation or General American ac-
cents, a present-day language classroom should equip stu-
dents with the tools enabling them to communicate in a wide 
range of contexts across the three Kachruvian circles.2 As ar-
gued by Friedrich (2012: 50), “[i]f the only constant in lingua 
franca situations is diversity, then we should anchor our prac-
tices in that assumption and educate students to encounter 
such diversity with respect, curiosity and wisdom”. 
  
2.  ELF in the context of interpreting  
and interpreter training 
 
The analysis of the implications that the spread of ELF has 
had on the field of translation and interpreting is a very recent 
object of study (Albl-Mikasa 2014: 19). While earlier research 
concentrated exclusively on the ways in which the interpreters’ 
performance was impacted by a foreign accent, only a few 
studies explored the wider repercussions that ELF had on the 
interpreting activity (Albl-Mikasa, Guggisberg and Talirz 2017: 
267). However, as the emergence of ELF has been identified as 
“one of the most significant issues for interpreting today” (Gen-
tile and Albl-Mikasa 2017: 53), it seems that research on the 
 
2 In order to refer to different varieties of English, we employ Kachru’s 
well-known concentric circles model (1985), which describes the role and use 
of English around the world by classifying countries into three broad 
categories: Inner Circle, Outer Circle and Expanding Circle. The Inner Circle 
includes countries where English is the native language or mother tongue, 
e.g. the United Kingdom or Australia. Outer Circle countries are former 
British or American colonies where English serves a number of institu-
tionalized roles and often functions as either an official or a second 
language, e.g. India, Singapore, Malaysia or Nigeria. In Expanding Circle 
countries (e.g. Poland, France, Thailand or China), English does not have an 
official status and is learned as a foreign language. Its representations, such 
as Polish English or French English, are not classified as varieties of English. 
However, some scholars refer to them as sub-varieties (e.g. Jenkins 2005: 64) 
because of the increasing number of people who use them in multiple 
domains. 
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topic in question has gathered momentum. Albl-Mikasa, one of 
the leading researchers in the field of interpreting in the con-
text of ELF, has announced the emergence of a new subdisci-
pline, namely ITELF, which is an acronym standing for “inter-
preting, translation and English as a lingua franca” (Albl-
Mikasa 2014, 2017).   
It seems that ELF is to remain a constant element of the 
meetings and events that require interpreters’ services. It 
should come as no surprise, then, that the considerations of 
the ELF-oriented pedagogy have recently entered the field of 
interpreter training. As interpreter students are still predomi-
nantly trained for contexts in which native speakers communi-
cate with other native speakers of different languages (Albl-
Mikasa 2014: 33, Albl-Mikasa, Bartels, Mohler and Wick 2017: 
216), more and more studies have called for the necessity to 
reconsider what interpreter training courses should look like 
in order to prepare interpreters-to-be for the ELF-saturated 
reality (e.g. Jones 2014, Chang and Wu 2014,  Albl-Mikasa 
2013, 2014). As put by Albl-Mikasa (2013: 12): “[i]n light of the 
growing number of nonnative English speakers at conferences 
and the implications reported by professional interpreters, 
there can be little doubt that interpreter training must under-
go changes with a view to integrating an ELF orientation”. 
Albl-Mikasa (2013) provides a detailed proposal of modifi-
cations that could be introduced to interpreter training cours-
es in order to make them more ELF-oriented. These include, 
among others, alterations to different dimensions of the inter-
preters’ processing: comprehension (as interpreters must be 
able to understand NNES), production (interpreters should 
reconsider their production competence), as well as awareness 
raising practices (interpreter students need to be informed 
about ELF-related developments and their implications for the 
interpreting activity). As far as comprehension is concerned, 
Albl-Mikasa (2013: 7) recommends that interpreter students 
need to be exposed to a great variety of accents because “[t]he 
more they get used to the foreignness, the less such expres-
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sions will appear odd and new”, or, as aptly put by one of the 
interpreters in Albl-Mikasa’s study: “[t]he 24th Chinese speak-
er may still be difficult to understand, but much less so than 
the first one” (Albl-Mikasa 2013: 7). Taking production into 
consideration, Albl-Mikasa (2013: 10) points out that inter-
preter students should be sensitized to be ready not to use 
sophisticated idiomatic expressions, when, for example, work-
ing for NNES listeners. As put by one of the respondents in 
Albl-Mikasa’s study: “[w]hat is the use of throwing in expres-
sions like “I would concur with the chairman” or “that’s  
a sticky wicket,” when no one understands them?” (Albl-
Mikasa 2013: 7). Other studies offering recommendations and 
suggestions for an ELF orientation in interpreter training in-
clude Albl-Mikasa, Bartels, Mohler and Wick (2017) and Albl-
Mikasa (2014). 
 
3.  Language attitudes of university students 
 
In this discussion between academics and professionals on the 
need for an ELF pedagogy in interpreter training, one should 
not forget about the voice of university students, whose expec-
tations and preferences concerning the kind of English they 
want to work with during their studies should be taken into 
consideration. Numerous language attitude studies have ex-
plored the perceptions of ELF displayed by university students 
majoring in English (e.g. Erling and Bartlett 2006,  Margić and 
Širola 2009, Ozturk, Cecen and Altinmakas 2009, Wach 2011, 
Luo 2018), although, as far as we know, the vast majority of 
these studies have been conducted among students enrolled in 
teacher education programmes. Data supplied in these studies 
generally point to a traditional, native-speaker orientation dis-
played by the majority of university students, although consid-
erable differences are visible between particular studies. What 
is interesting in the context of the present paper, Margić and 
Širola (2009) as well as Wach (2011) report that students’ atti-
tudes are, to a large extent, influenced by the content of uni-
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versity courses they are enrolled in. For example, in the study 
by Wach (2011), students who received more intensive training 
in pronunciation and who were highly expected to achieve na-
tive-like standards, displayed less balanced attitudes towards 
native-speaker versus ELF pronunciation norms that a group 
of students whose pronunciation training was shorter in 
length. In the case of the latter group, although a preference 
for native-speaker pronunciation models still prevailed, the 
students were willing to acknowledge the value of ELF pronun-
ciation norms in learning and teaching English, including their 
own language development.          
As already pointed out, it seems to us that the vast majori-
ty of university students majoring in English whose attitudes 
were investigated in ELF-related attitudinal studies are stu-
dents enrolled in teacher education programmes. The attitudes 
of interpreter students seem to be under-researched and hence 
the idea for the study presented in this paper. This research is 
an attempt to investigate attitudes displayed by the students 
enrolled in translation/interpreting programmes of English 
philology studies towards native and non-native English. The 
research questions are as follows: Are interpreter students 
aware of the phenomenon of English as a lingua franca? Do 
they envisage exposure to different varieties and sub-varieties 
(see footnote no. 2) of English in their future professional life? 
How do they perceive themselves and their teachers as NNES? 
In general, our study aims to explore: do interpreter students 
have sufficient knowledge and understanding of the place and 
role of English in the modern world to appreciate modifications 
to interpreting training advocated by the proponents of ELF? 
 
4.  Methodology    
 
4.1.  Participants  
 
The study involved participation of 131 respondents from two 
higher education institutions in Poland: the University of Sile-
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sia in Katowice (n = 91) and the University of Warsaw (n = 40). 
The participants were English philology students enrolled in 
translation and interpreting programmes, at both undergradu-
ate and graduate level, who had completed at least 30 hours, 
i.e. one course of interpreting, at the moment of completing the 
questionnaire. The students from the University of Silesia (also 
referred to as US throughout the paper) had completed, on 
average, 150 hours of translation and 90 hours of interpreting 
classes at the moment of filling out the questionnaire. The 
students from the University of Warsaw (also referred to as UW 
hereafter) had completed, on average, 120 hours of translation 
and 60 hours of interpreting classes.  
 
4.2.  Research site 
 
The study took place in Poland  ̶  an Expanding Circle country 
(see footnote no. 2). Typically, English philology studies in Po-
land offer a number of different specializations, including, 
among others, translation and interpreting programmes, 
teaching programmes and business programmes. Apart from 
courses in translation and interpreting, translation and inter-
preting programmes typically comprise courses in, among oth-
ers, practical English skills (e.g. reading and listening compre-
hension, grammar, phonetics), linguistics and culture and lit-
erature of English-speaking countries. What needs to be 
stressed is that English philology students enrolled in transla-
tion and interpreting programmes are trained in both – trans-
lation and interpreting – since the aim of the programme is to 
prepare them to perform both of these roles on the market. 
During practical English classes, including phonetics, stu-
dents typically practise one of the two varieties: Standard Brit-
ish or Standard American. 
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4.3.  Questionnaire design 
 
The tool of investigation in this study was a questionnaire 
modelled on the collection tools applied in the previous inves-
tigation by one of the authors of the present paper (Szy-
mańska-Tworek 2016), i.e. a questionnaire consisting of 56 
questions, 15 of which were re-used in the present study3 (see 
Appendix). In order to qualify respondents for the study, the 
15-item questionnaire was supplemented with two additional 
questions enquiring about the number of hours of interpreting 
and translation classes completed by the respondents at the 
moment of filling in the questionnaire. We decided not to ask 
the students directly about their attitude towards ELF, believ-
ing the answers would not show the true picture, but rather 
investigate their attitudes through a series of indirect ques-
tions. The questionnaire was divided into three sections con-
sisting of multiple-choice and open questions: 
 
1. The first part (questions 1 to 5) concerned students’ know-
ledge of the concept of ELF as well as their awareness of the 
varietal diversity of the English-using world. The respondents 
were asked about the concept “English as a lingua franca” 
and the number of English (sub)varieties they can enumerate. 
In order to verify their declared knowledge, they were asked to 
provide a definition of ELF and to write down the (sub)-
varieties of English they know that exist. The respondents 
were also asked about whether they predict to use English 
more often with NSE, NNSE or equally often with both NSE 
and NNSE. 
2. The second part of the questionnaire (questions 6 to 8) aimed 
to reveal the students’ attitudes towards Inner Circle English 
(British and American) as well as Polish English, i.e. a sub-
variety of English spoken by the majority of the respondents 
themselves, their fellow students and teachers. The respond-
 
3  The remaining questions were not included. The original study 
investigated trainee teachers, thus a number of questions enquired 
specifically about the context of teaching practice and were unsuited for the 
interpreting context. 
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ents were asked to write down adjectives that, in their opin-
ion, best describe these three varieties of English.  
3. In the third section (questions 9 to 15), we wanted to examine 
the aspirations of our respondents concerning their own Eng-
lish accent and their inclinations towards Standard English. 
We asked  whether they prioritize native-like accent in their 
own use of English, i.e. whether they speak English with  
a non-native accent and, if so, if they perceive it as a problem; 
how important it is for them to sound like an NSE and to 
what extent, in their opinion, university teachers should fo-
cus on native-speaker pronunciation during classes. 
 
 
4.4.  Data analysis 
 
When presenting the results of the study, the quantitative data 
are represented in the form of percentages for two groups sep-
arately (US and UW). The open-ended questions (2, 4, 6-8, 11, 
13 and 15) were analyzed qualitatively. The responses were 
first coded using words and descriptive phrases and then cate-
gorized into themes. When presenting responses to open-
ended questions, no differentiation is made between US and 
UW, because the responses provided by both groups are very 
similar. Also, due to space limitations, only the most frequent 
responses are presented. The presentation of the results is 
supported by quotations from the questionnaire, cited verba-
tim. The quotations were selected due to their representative-
ness. It has been our intention that the quotations included in 
the article represent strands of opinion rather than individual 
voices. 
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5.  Study results 
 
Questions 1 and 2: Are you familiar with the concept “Eng-
lish as a lingua franca”? If yes, please give a definition of 
“English as a lingua franca”. 
 
When it comes to the familiarity with the concept of ELF, 
69.2% of the US respondents and 82.5% of the UW respond-
ents stated that they were acquainted with this phenomenon, 
with the remaining 30.8% US and 17.5% UW admitting unfa-
miliarity. All of the definitions provided by the students were 
correct, but fairly basic. The typical definitions were as follows: 
 
(1) English as language spoken around the world in many differ-
ent fields and understandable for most people  
(2) English as a global language 
(3) this is English used as an international language 
 
Questions 3 and 4: How many (sub)varieties of English do 
you know that exist? Please, enumerate them. 
 
The respondents produced a heterogeneous set of answers 
when asked about their knowledge of the (sub)varieties of Eng-
lish, with the majority declaring knowledge of six or more. 
 
Figure 1 
Number of English (sub)varieties the US respondents said  
they were familiar with 
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Figure 2 
Number of English (sub)varieties the UW respondents said  
they were familiar with 
 
The US respondents who stated that there were only two 
(sub)varieties of English (5.5%) enumerated British and Ameri-
can. The informants who indicated that there were three 
(15.4%) enumerated British and American, as well as one of 
the following: Australian, Canadian, Irish or South African. 
The subjects declaring the knowledge of four (20.9%) or five 
(13.2%) (sub)varieties mentioned: New Zealand, Scottish, 
Welsh, African American Vernacular English, Appalachian 
English, Cajun, Received Pronunciation, Scouse and Cockney. 
The respondents who indicated that they knew of six or more 
can be further divided into three clusters. The first one com-
prises students who gave examples of only Inner Circle Eng-
lish, the second includes the respondents who enumerated 
(sub)varieties from both Inner and Outer Circle countries (Ma-
laysian English, Singaporean English, Jamaican English, Car-
ibbean English, Asian English, “Hinglish”). The last cluster, 
consisting of only three respondents, provided examples from 
across the three Kachruvian circles, including Expanding Cir-
cle (Chinese English, Thai English and Mexican English).  
The responses provided by the UW students are fairly simi-
lar. The students who stated that there were two, three, four 
and five (sub)varieties of English enumerated exclusively Inner 
Circle English. The UW respondents who enumerated six or 
more can be divided into two clusters. The students in the first 
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cluster gave examples of only Inner Circle English, while the 
respondents in the second cluster provided examples from 
both Inner and Outer Circle. No examples of Expanding Circle 
English were provided.  
 
Question 5: I think I will probably use English more often 
with… 
 
As regards the students’ predictions concerning their use of 
English, the majority (40.7% US and 52.5% UW) declared they 
expected to use English most frequently with NNSE. Ranked 
second among the US students (24.2%) was the prediction to 
communicate most often with NSE. The second most numer-
ous response among the UW respondents (27.5%) was the pre-
diction to communicate equally often with NSE and NNSE.  
 
Figure 3 
US respondents’ predictions concerning their use of English  
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Figure 4 
UW respondents’ predictions concerning their use of English 
 
Questions 6, 7 and 8: What adjectives would you use to 
describe British English? American English? English spo-
ken by Polish people? 
 
In the following series of questions, the respondents were 
asked to provide adjectives to describe two native varieties of 
English: British and American, and one non-native sub-
variety: English spoken by Polish people (so-called Polish Eng-
lish). The results are shown in Tables 1–6. All comments were 
divided into three categories: positive, negative and neutral, 
based on our judgment (ambiguous cases were consulted with  
other academic teachers until consensus was reached). The 
numbers in parentheses indicate the number of respondents 
who wrote down a particular word or phrase. Even though 
some of the words may be susceptible to different interpreta-
tions (e.g., “rough”, “flat”, “rigid” or “difficult” may be consid-
ered a neutral feature or criticism, depending on respondents’ 
intentions), the general attitudes towards UK, US and Polish 
English are clearly visible. Regarding British English, the de-
scriptors provided by the respondents were mainly positive: 
59% (US) and 67.7% (UW). As regards American English, the 
majority (62.3% US and 68% UW) of the descriptors can be 
classified as neutral. The respondents associate British Eng-
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lish mostly with sophistication, elegance, upper class, beauty, 
melodic sound, education, eloquence and formality, while 
American English is perceived as easy, common, informal, 
practical, friendly and casual.    
Quite in contrast, when asked to describe Polish English 
the respondents provided mostly negative descriptors (55.2% 
US and 60.8% UW), calling it “harsh”, “incorrect”, “poor” or 
even “broken” or “nauseating”. The respondents seem to asso-
ciate Polish English ‒ that is a sub-variety of English they hear 
most often in their fellow students and teachers and one they 
are likely to speak themselves ‒ with simplicity, incorrectness, 
poor pronunciation, strong accent and sloppiness. 
 
Table 1 
US respondents’ description of British English 
 
Positive comments 
118 = 59% 
Neutral comments 
61 = 30.5% 
Negative comments 
21 = 10.5% 
sophisticated (33), 
posh (13),  elegant 
(11), melodic (6), 
beautiful (5), intelli-
gent (4), smooth (4), 
smart (3), attractive 
(2),  gentle (2), inter-
esting (2), nice (2), 












soft (4), classic (3), 
royal (3), difficult (3), 
official (3), specific 
(3), academic (2), 
complex (2), compli-
cated (2), formal (2), 
more complicated 
(2), non-rhotic (2), 
strong (2), tough (2), 
traditional (2), artis-
tic, basic, common, 
deep, difficult to 
pronounce, diverse, 




high, language of 
the royalty, long, 
lordly, more difficult 
difficult to under-
stand (3), sometimes 
incomprehensible 
(2), artificial (2), 
pompous (2), 
cheeky, decadent, 






50                                                                             Beyond Philology 17/1 
phisticated in pro-
nunciation, pleas-
ant, poetic, sublime, 
subtle, sweet, up-
per-class 
in grammar that 







UW respondents’ description of British English 
 
Positive comments 
44 = 67.7% 
Neutral comments 
17 = 26.1% 
Negative comments  
4 = 6.2% 
sophisticated (10), 
posh (6), elegant (5), 
attractive (2), distin-
guished (2), fancy 
(2), melodious (2), 








difficult (3), rigid (2), 
complex, complicat-
ed, elitist, formal, 
French-influenced, 
light, official, royal, 
soft, spacious, strict, 
universal 
affected, crisp-





US respondents’ description of American English 
 
Positive comments 
43 = 25.7% 
Neutral comments 
104 = 62.3% 
Negative comments 
20 = 12% 
clear (7), easy to un-
derstand (4), friendly 
(3), nice (3), colour-
ful (2), more natural 
(2), professional (2), 
confident, easier to 
grasp, easier to un-
simple (13), easy 
(10), common (6), 
lazy (5), casual (4), 
popular (4), rhotic 
(4), easier (3), every-
day language (3), 
laid-back (3), practi-
simplified (4), churl-
ish, direct as a bul-
















cal (3), rough (3), 
colloquial (2), fluent 




namic, down to 
earth, easier than 
British, easier to 
pronounce, easy 
(taking into account 
grammar), easy to 
pronounce, explicit, 
expressive, fast, 
firm, fluid, free, 
heavy, informal, in-
formal-sounding 
(even in formal con-
















UW respondents’ description of American English 
 
Positive comments  
9 = 18% 
Neutral comments 
34 = 68% 
Negative comments  
7 = 14% 
relaxed (3), clear, 





(3), easier to pro-
nounce (2), easy (2), 
fast (2), neutral (2), 
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down-to-earth, flat, 
informal, modern, 









US respondents’ description of English spoken  
by native speakers of Polish 
 
Positive comments  
9 = 6.2% 
Neutral comments 
56 = 38.6% 
Negative comments 
80 = 55.2% 






funny (9), hard (7), 
simple (6), careful 
(3), flat (2), square 




diverse, easy,  
grammar-focused, 














harsh (5), rough (5),  
incorrect (4), awk-
ward (2), bad (2), 
clumsy (2), heavily 
accented (2), incom-
plete (2), misspelled 
(2), not fluent (2), 
primitive (2), simpli-
fied (2), stiff (2), 
strange (2), unnatu-




sy, full of bad ac-





inelegant, it doesn’t 
sound like English, 
low knowledge of vo-
cabulary, mechani-
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cal, messy, neglect-




tion, poor as it 





py, strange accent, 
too exact, ungram-
matical, unprofes-
sional, ugly, ‘wery 
gud akcent’, without 
a proper accent, 
without this pleas-
ant melody, with 
Polish accent (which 
destroys the beauty 
of this language), 
with a lot of mis-
takes, wrong usage 




UW respondents’ description of English spoken  
by native speakers of Polish 
 
Positive comments 
12 = 23.5% 
Neutral comments  
8 = 15.7% 
Negative comments 
31 = 60.8% 
understandable (3), 
correct (2), compre-
hensible, easy to un-
derstand, efficient, 
fluent, good, gram-
simple (2), formal (2), 
funny (2), hard, flat 
imperfect (2), rough 













learned, their accent 
hurts my ears, pain-








Questions 9, 10 and 11: Do you speak English with  
a Polish/non-native accent? If you do, is it a problem for 
you? Why? 
 
When asked if they speak English with an L1-influenced ac-
cent, 35.6% of the US subjects and 45% of the UW subjects 
answered affirmatively, while 32.2% of the US respondents 
and 35% of the UW respondents answered negatively. No de-
finitive answer was provided by 32.2% of the US students and 
20% of the UW students. 
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Figure 5 
US respondents’ evaluation of whether their English is L1-influenced 
 
Figure 6 
UW respondents’ evaluation of whether their English is L1-influenced 
 
Of those who claim to speak L1-influenced English, 40% of the 
US group and 45.2% of the UW group consider it a problem, 
38.8% of the US students and 38.7% of the UW students find 
it unproblematic, while 21.3% of the US respondents and 
16.1% of the UW respondents have no opinion.  
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Figure 7 
US respondents’ evaluation of whether  
their L1-influenced English is a problem for them 
 
Figure 8 
UW respondents’ evaluation of whether  
their L1-influenced English is a problem for them 
 
The respondents who are not satisfied with their Polish-
accented English provide the following arguments: 
 
− speaking English with a non-native accent sounds unprofes-
sional or uncultured; 
− English with a Polish accent sounds bad; 
− philology students are expected to sound native;  
− it is undesirable when people can guess nationality basing on 
one’s accent. 
 
(4) It might seem unprofessional for people I work with. 
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(5)  Yes, because I think the more a person sounds like a native 
speaker, the more educated they seem. Speaking poorly 
makes you seem uncultured, like you haven’t been places or 
met people from other countries.  
(6)  Because I don’t like the sound of Polish English, it sounds 
stupid. 
(7)  Because it is frowned upon not to speak ideal English while 
studying it. 
 
The opinions of respondents who claim to accept their Polish-
accented English cluster around two lines of reasoning: 
 
− Polish-accented English does not affect one’s communication 
skills; 
− having an L1-influenced accent makes one’s English sound 
original, interesting and unique. 
 
(8)  I don’t have an aspiration to sound more British than British 
themselves, as long as I’m understood by both native and 
non-native speakers of English I think it’s enough. The point 
of knowing any language is to communicate. Of course if one 
day I acquire certain accent (for instance by means of staying 
abroad) then I will be very happy about it, but it’s not my pri-
ority. 
(9)  The friend of mine has come to the conclusion that it is 
"sweet" when a Polish person speaks English with a Polish 
accent, it sounds peculiar and original. 
 
Question 12 and 13: How important is it for you to sound 
like a native speaker of English? Why? 
 
Question 12 generated fairly homogeneous answers in both 
groups, as presented in Figures 9 and 10. A clear majority 
finds it very important (46.2% US and 40% UW) and important 
(35.2% US and 35% UW) to master native-like pronunciation.  
58                                                                             Beyond Philology 17/1 
 
Figure 9 
US respondents’ desire to sound like a native speaker of English  




UW respondents’ desire to sound like a native speaker of English  
(5 – it is very important, 1 – not important at all) 
 
The following reasons were provided by respondents who state 
that acquiring a native-speaker accent is important for them:  
 
− speaking English with a native accent sounds profession-
al/speaking with a non-native accent sounds unprofessional; 
− native-like accent is more intelligible for both NSE and NNSE; 
− developing a native-like accent is part and parcel of learning  
a foreign language; 
− having a native accent shows that one is competent in their 
use of English; 
− speaking with a native accent makes one more competitive on 
the job market; 
− sounding like an NSE is important in interpreters’ job; 
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− having a native accent makes people think that one is an 
NSE; 
− it is undesirable when people can guess nationality based on 
one’s foreign accent; 
− sounding native makes one a more confident speaker; 
− when one sounds native, others perceive him/her as more in-
telligent/well-educated. 
 
Selected comments are as follows: 
 
(10) As an interpreter I want to be fluent and sound like a native 
speaker. Nativelike pronunciation is regarded as indicative of 
high status, prestige and professionalism  
(11) The accent is an important part of learning language, in my 
opinion as important as vocabulary and grammar. 
(12) I try to be as native-like as possible in order to be taken seri-
ously. 
(13) Because, I would like to be treated as someone intelligent. Al-
so, I don’t want to be associated with Polish when I’m 
abroad. 
 
As a counter perspective, the following is a quotation from one 
of the few respondents who claim not to attach importance to 
achieving a native-speaker accent: 
 
(14) As long as native and non-native speakers of English can un-
derstand me without any problems it is enough for me. What 
is more, in contacts with foreigners whose L1 is not English  
I discovered that they have serious problems with under-
standing RP. It is quite ironic ‒ a lot of people whom I talked 
to aspire to sound British but most of them have real difficul-
ties in comprehending utterances spoken in British accent. 
Therefore I think that especially in contacting non-native 
speakers it is better to choose one’s ‘natural’ accent if I may 
say so. By ‘natural’ I mean not pretending to be British, 
American, etc. However, I believe it’s very very very important 
to pay attention to phonetics and stick to the way words 
should be pronounced so that the speaker can be understood. 
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A different comment, somehow reflective in tone, is as follows: 
 
(15) Because on the one hand I want to be treated as serious per-
son, but on the other, I think that non-native elements in ac-
cent are quite beautiful, unique and intriguing. However, the 
majority of people look down on it and criticise. 
 
Questions 14 and 15: My university teachers put too much 
focus on native-speaker pronunciation. Why do you think 




US respondents’ opinion of whether their teachers put  
too much focus on native-speaker pronunciation  




UW respondents’  opinion of whether their teachers put  
too much focus on native-speaker pronunciation  
(5 – strongly agree, 1-strongly disagree) 
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The answers to questions 14 and 15 reveal that the students 
expect from their university teachers not less but actually 
more focus on native-speaker pronunciation. A prevailing 
opinion is that university teachers put too little focus on instil-
ling native-like pronunciation in students. The respondents 
from both universities complained that teachers do not correct 
their pronunciation or that correction takes place only during 
phonetics classes in the first year of their studies, but is oth-
erwise neglected:  
 
(16) This is actually a problem because teachers don’t put much 
attention to teaching proper pronunciation.  
(17) I very rarely meet with comments concerning my accent.  
I know I should improve, but nobody seemed willing to guide 
me somehow.  
(18) University teachers, apart from phonetics classes, don’t moti-
vate students to try to obtain native-speaker pronunciation.  
 
Criticism was also directed at university teachers for the lack 
of native-like accent: 
 
(19) […] when it comes to the accent of most of my teachers there 
is quite a lot of room for improvement. There were several 
whose accent is stunning and it was pure pleasure to listen 
to them […] but the rest have a clearly acquired accent which 
in most cases is not perfect. One of the teachers actually 
speaks worse accent than most of the students which is truly 
saddening […] 
(20) At my faculty we only have one English native speaker and 
the rest of the teachers don’t really have perfect accents 
themselves.  
 
6. Discussion and concluding remarks 
 
For some time now we have been observing the growing role of 
non-standard English in international communication, which 
has emerged as one of the major factors influencing interpret-
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ers’ work. In Albl-Mikasa’s (2013: 3) words, “no other develop-
ment since the invention and introduction of the technology 
for simultaneous interpretation after World War II has changed 
the working conditions and professional self-image of confer-
ence interpreters to such a degree”. ELF has become so com-
mon in international communication that now it constitutes 
the majority of interpreters’ workload. Yet, at the same time, it 
is interpreting ELF, with its specific accents, unfamiliar phra-
seology, untypical syntax and mixed registers, that is declared 
particularly demanding by professional interpreters. The reac-
tion to the changes affecting the interpreting market is the de-
bate on modification of a traditional, native-speaker-oriented 
interpreting training, so that classroom practice reflects more 
the working conditions of professional interpreters. Does this 
global discussion resonate among interpreters-to-be? 
As many as 69.2% of the US respondents and 82.5% of the 
UW respondents claim to be familiar with the term “English as 
a lingua franca” and are able to define it. Yet one must note 
that the subjects provide no more than surface definitions, 
which most often come down to pointing out that ELF is a lan-
guage of global communication. Knowledge of six or more 
(sub)varieties of the English language is declared by 45.1% of 
the US students and 60% of the UW students. What is telling, 
however, is that the existence of Outer Circle English is 
acknowledged by only a handful of respondents and the exam-
ples of Expanding Circle English are provided merely by three 
of them. In general, the responses suggest no systematic 
knowledge in this area, which, taking into consideration the 
scope of the ELF phenomenon, should be expected of soon-to-
be philology graduates, especially that most of them, as resi-
dents of an Expanding Circle country, are likely to work in Ex-
panding Circle contexts, interpreting and translating from Ital-
ian English, Russian English, Chinese English etc. The second 
part of the questionnaire reveals that different (sub)varieties of 
English are not given equal recognition by the participants. 
The students associate English varieties with stereotypical fea-
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tures allegedly exhibited by natives representing them. Asked 
about British English, the respondents produce an avalanche 
of positive comments, describing this variety as, among others, 
“sophisticated”, “posh”, “elegant” and “melodic”, but also 
“magnificent” or “superior”. American English receives a more 
moderate response, described as “simple”, “easy”, “clear”, 
“common”, “friendly” and “casual”, with some criticism indicat-
ing its inferiority to the UK variety (e.g. “churlish”, “simplified”, 
“unrefined” or “sloppy”). In contrast, when asked to describe 
Polish English, the students provide mostly negative responses, 
calling it “harsh”, “incorrect”, “poor” or even “broken” and 
“nauseating”. The students, having such an emotion-laden 
approach to native-speaker English, might not be motivated to 
devote time and effort to familiarizing themselves with Expand-
ing and Outer Circle English. They might even openly oppose 
frequent presence of ELF during classes (both interpreting and 
practical language classes), since it occurs at the cost of less 
exposure to Standard British or Standard American.  
The respondents’ fondness of the native-speaker model 
finds reflection in their responses concerning their own Eng-
lish accent aspirations. Even though many of them predict to 
communicate mostly with NNSE (40.7% US and 52.5% UW), as 
much as 81.4% of the US respondents and 75% of the UW re-
spondents find it important or very important to master a par-
ticular variety of English to the native-speaker pronunciation 
level. They expect teachers to put emphasis on this aspect of 
linguistic performance during most of the classes, not only the 
ones specifically devoted to pronunciation practice (59.4% US 
and 72.5% UW). They are critical of the pronunciation of an 
average Pole and the pronunciation exhibited by some of their 
teachers, not accepting performance below the level of native-
like. As for their own pronunciation, 40.0% (US) and 45.2% 
(UW) of those who claim to speak English with a non-native 
accent consider it a problem, while 38.8% (US) and 38.7% 
(UW) of those who claim to speak English with a non-native 
accent find it unproblematic. They admit that their English 
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pronunciation is of sufficient quality to pursue their private or 
professional activities. Yet, still a large proportion of the stu-
dents set for themselves an ambitious goal of speaking British 
or American English “like a native speaker”, presumably be-
lieving that through acquiring a particular variety they would 
acquire the features associated with it, e.g. sophistication, in-
telligence or professionalism. Such a strong emphasis on pro-
nunciation practice by the students might be surprising for 
interpreting practitioners. Many interpreters admit that given 
the complexities and technicalities of the source texts they 
work with, their own accent is actually the least of their wor-
ries. Moreover, though native-speaker accent might indeed give 
the (first) impression of professionalism, it may also occur to 
be an obstacle in interpreters’ work. There is evidence that in 
international communication contexts native speakers are ac-
tually the least intelligible group of English users (Jenkins 
2009, Deterding 2010), most likely because of their tendency 
to use the features of connected speech, e.g. elision, assimila-
tion and weak forms (Jenkins 2009: 204). Having a native-like 
accent in some ELF communication contexts might prove to be 
not only confusing, but even harmful.4 Since interpreters’ work 
aims at clarity and precision of communication, native-like 
accent might not be as highly-rated by prospective clients as it 
is assumed by the students; by some it may be even perceived 
as an irritating quirk, especially when the native accent is imi-
tated ineptly.    
The overall impression emerging from this analysis is that 
the phenomenon of ELF and the debate surrounding it are not 
properly communicated to the English philology students. The 
students’ view of the English language appears to be slightly 
anachronistic and their approach to linguistic education con-
 
4 Deterding (2010: 7) provides an example of air-traffic communication, 
that is one in which international intelligibility is critically important. The 
official Aviation Radiotelephony Manual recommends that the numeral 
thousand is pronounced with a /t/ rather than /θ/. In this case, native-
speaker pronunciation is officially not recommended. 
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servative, resembling that from a few decades ago when Eng-
lish textbooks presented only the so-called Received Pronunci-
ation as standard pronunciation for the learners to emulate. In 
the respondents’ answers, one can see an underlying assump-
tion that English “belongs” only to NSE, rather than to all 
those who use it in global communication. Naturally, various 
voices can be heard in the debate on the role and place of ELF 
in the present-day world, not all of them in favour of the phe-
nomenon in question. Yet the students’ conservatism does not 
seem to be the result of a thorough contemplation of the prob-
lem, but rather insufficient knowledge and uncritical embrace 
of the stereotypical mass-culture narration that tends to ro-
manticize certain varieties of English while dismissing others. 
As a result, the students participating in the study seem 
not to be particularly interested in any reformulation of the 
traditional native-speaker-centered model of language educa-
tion. The results of the study make us wonder whether the 
introduction of ELF-oriented activities into practical interpret-
ing or language classes would prove effective if not accompa-
nied by solid theoretical underpinning. Students entering  
a course in interpreting should be equipped with comprehen-
sive and up-to-date knowledge of the specifics of the present-
day English-speaking population in the context of the de-
mands of the interpreting market. Otherwise, students might 
not understand the need to put detailed attention to Outer or 
Expanding Circle English and might not be motivated to work 
with non-native English throughout a substantial part of the 
interpreting course.     
The study was carried out at two Polish universities. The 
results acquired at the University of Silesia and the University 
of Warsaw turned out to be very similar. The results are also 
consistent with the findings of the previous study by Szy-
mańska-Tworek (2016) investigating attitudes among English 
philology students of teacher education programmes at the 
University of Silesia. Yet we are far from forming conclusions 
pertaining to all interpreting students in general. Taking into 
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consideration the limited scope of this investigation, the re-
sults should rather serve the interpreting teachers as the cata-
lyst for reflection about their students’ knowledge and atti-
tudes towards ELF, and an invitation to further research in 
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Have you attended any translation classes so far during your studies?  
 No 
 Yes, 30 h 
 Yes, 60 h 
 Yes, 90 h 
 Yes, 120 h 
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 Yes, more than 120 h 
 Other: 
Have you attended any interpreting classes so far during your studies?  
 No 
 Yes, 30 h 
 Yes, 60 h 
 Yes, 90 h 
 Yes, 120 h 
 Yes, more than 120 h 
 Other: 
 
1. Are you familiar with the concept ‘English as a lingua franca’?  
 No 
 Yes 
2. If yes, please give a definition of ‘English as a lingua franca’. 






 6 or more 
4. Please enumerate them. 
5. I think I will probably use English more often with:  
 native speakers 
 non-native speakers 
 equally often with native and non-native speakers 
 I don’t know 
6. What adjectives would you use to describe British English?  
7. What adjectives would you use to describe American English?  
8. What adjectives would you use to describe English spoken by 
Polish people?  
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9. Do you speak English with a Polish/non-native accent? 
 Yes 
 No 
 I don’t know 
10. If you speak English with a Polish/non-native accent, is it a 
problem for you?  
 Yes 
 No 
 I don’t know 
11. Explain why. 












1 - not important at all  
5 - very important 
13. Why? Please comment. 












1 - strongly disagree  
5 - strongly agree 
15. Why do you think so? Please comment. 
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